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Storm, as with all Bamboozle productions, has been designed to put the audience at ease from the 
moment they enter the performance space. The team of highly skilled performers will guide the students 
and staff through the production and ensure that they feel safe and comfortable. There is no right or 
wrong way to experience the show and, at various points during the piece, the performers will invite the 
audience to explore and interactΦ ¢ƘŜ ǇŜǊŦƻǊƳŜǊǎ ǿƛƭƭ ōŜ ǎŜƴǎƛǘƛǾŜ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘǎΩ reactions and will build 
on what they see; they are not looking for any particular response or specific result. 
 
The show has been specifically designed for an AS audience and draws on extensive research and 
ǇŜǊŦƻǊƳŀƴŎŜ ŜȄǇŜǊƛŜƴŎŜ ŦǊƻƳ .ŀƳōƻƻȊƭŜΩǎ ǇǊŜǾƛƻǳǎ ǎƘƻǿǎ as well as from its work in schools up and down 
the country. The team of performers will look for ways for the students to experience and engage with the 
different elements on offer in whatever way is appropriate to them. At the very beginning of the 
performance the company will meet the students informally, introduce themselves, find out the ǎǘǳŘŜƴǘǎΩ 
names and make sure everyone is comfortable.  
 
The invitation will be for the students to sit and watch the show but we fully understand that not everyone 
will access the performance in this way ς we are used to plenty of noise, to sharing the performance space 
with our audience and to taking the action to the cƻǊƴŜǊ ƻŦ ǘƘŜ ǊƻƻƳ ǘƻ ŜƴƎŀƎŜ ŀ ǎǘǳŘŜƴǘ ǿƘƻΩǎ ƳƻǊŜ 
comfortable there than on a chair in front of the set. We will talk to accompanying staff during the show if 
we need advice on how best to approach particular students or deal with particular situations; equally staff 
are welcome to talk to us at any time ƛŦ ǘƘŜȅ ŦŜŜƭ ǘƘŜǊŜΩǎ ǎƻƳŜǘƘƛƴƎ ǿŜ ƴŜŜŘ ǘƻ ƪƴƻǿΦ 
 

Some of the techniques at work during the show 
 

¶ The show is simple in structure and uses few words; this allows the setting and ambience to be 
established without the need to follow complicated dialogue and plot details. Music and song add 
to the richness of the environment and provide a gentle way to introduce the context and 
characters as well as adding depth and atmosphere. 

¶ Key words and phrases are accompanied by signs to give recognisable cues and as many ways as 
possible of accessing the performance. 

¶ There are lots of opportunities for exploration and interaction throughout the piece; students are 
free to access the performance in whatever way is meaningful for them ς their reactions may 
sometimes be unexpected but they will not be right or wrong e.g. shouting during a quiet moment 
is an opportunity for someone to make their voice heard, rejecting something offered is an 
ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ŜȄŜǊŎƛǎŜ ƻƴŜΩǎ ŦǊŜŜŘƻƳ ǘƻ ŎƘƻƻǎŜΦ 

¶ Opportunities for interaction will be approached sensitively ς if a student does not wish to get 
involved there will be no pressure on them to do so ς the team will make invitations and offers 
without encouragement or direction so that the choice is always with the student. 

¶ The performers will not praise or encourage students nor will they draw attention to students who 
choose not to get involved. This supports the idea that the students are free to engage in their own 
ǿŀȅ ōŜŎŀǳǎŜ ƛǘ ŎƻƳƳǳƴƛŎŀǘŜǎ ǘƘŀǘ ǘƘŜȅ ŘƻƴΩǘ ƘŀǾŜ ǘƻ ŀŎƘƛŜǾŜ ŀƴȅǘƘƛƴƎ ƛƴ ƻǊŘŜǊ ǘƻ ŜŀǊƴ ǇǊŀƛǎŜ ŀƴŘ 
ǘƘŀǘ ǘƘŜȅ ŘƻƴΩǘ ƴŜŜŘ ǘƻ ŀǾƻƛŘ ŘƻƛƴƎ ǎƻƳŜǘƘƛƴƎ ŦƻǊ ŦŜŀǊ ƻŦ ƎŜǘǘƛƴƎ ƛǘ ǿǊƻƴƎ ƻǊ ǎƛƳǇƭȅ ƻŦ ōŜƛƴƎ 
scrutinised.  

 
These are just some of the techniques we use at Bamboozle to enable students to engage with our 
performances. We explore these and other techniques in more detail through our training courses (see the 
Courses section of this document). 
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Storm is an interactive performance which draws on some of the characters, themes, events and 
ŀǘƳƻǎǇƘŜǊŜ ƻŦ {ƘŀƪŜǎǇŜŀǊŜΩǎ Tempest. Small sections of the original text are blended with music, action 
and opportunities for interaction.  
 

What happens during the show 
 

Welcome The students and their accompanying support staff gather in the performance 
space and are invited to sit along the edge of the shore. The Bamboozle company 
ƳŜŜǘǎ ǘƘŜ ǎǘǳŘŜƴǘǎΣ ŦƛƴŘǎ ƻǳǘ ŜǾŜǊȅƻƴŜΩǎ ƴŀƳŜ ŀƴŘ ƳŀƪŜǎ ǎǳǊŜ ŜǾŜǊȅƻƴŜ ƛǎ ŀǎ 
comfortable as possible before beginning the performance. 

Hello song ¢ƘŜ ŎƻƳǇŀƴȅ ǎƛƴƎǎ ŀ ǎƻƴƎ ǘƻ ŦƻǊƳŀƭƭȅ ƎǊŜŜǘ ŜŀŎƘ ǎǘǳŘŜƴǘ ōȅ ƴŀƳŜ ά{ǘƻǊƳȅ ǿƛƴŘǎ 
ǿƛƭƭ ōƭƻǿΣ ƭŜǘΩǎ ǎŜŜ ǿƘŜǊŜ ǘƘŜȅ Ǝƻέ- ǿŜΩǊŜ all going on a journey together. 

Waves crash The company represent waves crashing into each other and against the shore as 
the sea eventually becomes calmer. 

Flotsam and jetsam The company pick up plastic bags from the shoreline and animate them ς they 
ǎƘŀǊŜ ǘƘŜ ǎƘŀǇŜǎ ŀƴŘ ŎǊŜŀǘǳǊŜǎ ǘƘŜȅ ŎǊŜŀǘŜ ǿƛǘƘ ǘƘŜ ŀǳŘƛŜƴŎŜΦ ά.Ŝ ƴƻǘ ŀŦŜŀǊŜŘΤ 
ǘƘŜ ƛǎƭŜ ƛǎ Ŧǳƭƭ ƻŦ ƴƻƛǎŜǎέΦ  

Prospero and Ariel The company read books which become birds and fly around the island. Ben puts 
on a cloak and becomes Prospero; he saysΣ ά¢Ƙƛǎ ƛǎƭŀƴŘΩǎ ƳƛƴŜέΦ tǊƻǎǇŜǊƻ Ǉǳǘǎ ŀ 
cloak on Kayleigh and she becomes Ariel, his servant/apprentice. They sing a 
ǎƻƴƎΣ ά²ƘƛǎǇŜǊ ŀ ƭƛǘǘƭŜ ƳŀƎƛŎέ ŀƴŘ ǘŀƪŜ ǘƘŜƛǊ ƳŀƎƛŎ ǘƻ ǘƘŜ ŀǳŘƛŜƴŎŜΦ !Ǌƛel is very 
playful which annoys Prospero and he sends Ariel away. 

Caliban Prospero reads his book and Ariel fetches Caliban ς the wild creature - who is 
asleep on his bed. Caliban wakes up and stomps around making lots of noise. He 
also saysΣ ά¢Ƙƛǎ ƛǎƭŀƴŘΩǎ ƳƛƴŜέ and argues with Prospero. Prospero sends Caliban 
away to go and catch fish.  

Fishing hǳǘ ŀǘ ǎŜŀ /ŀƭƛōŀƴ ƎƻŜǎ ŦƛǎƘƛƴƎ ŀƴŘ ǎƛƴƎǎ ŀ ǎƻƴƎΣ άIŜȅ ƭƛǘǘƭŜ ŦƛǎƘŜǎέΦ ¢ƘŜ Ŧƛǎh swim 
ŀǊƻǳƴŘ ǘƘŜ ŀǳŘƛŜƴŎŜ ŀƴŘ ǎƻƳŜ ŀǊŜ ŎŀǳƎƘǘ ǳǇ ƛƴ /ŀƭƛōŀƴΩǎ ƴŜǘΦ  

The storm at sea Prospero commands Ariel to conjure up a storm, the wind fills their cloaks and 
the sails of the ship. We hear shouting in the storm. Caliban is scared of the 
storm. He is washed up on the shore and we donΩǘ ƪƴƻǿ ǿƘŜǘƘŜǊ ƘŜΩǎ ŀƭƛǾŜ ƻǊ 
dead. 

Caliban wakes Ariel tries to wake Caliban. Prospero is going to use his magic but Ariel stops him 
ǎŀȅƛƴƎΣ άbƻ ƳƻǊŜ ƳŀƎƛŎΗέ tǊƻǎǇŜǊƻ plays music on /ŀƭƛōŀƴΩǎ ōŜŘ (a tongue drum) 
ς which eventually wakes him up. 

Caliban and Ariel /ŀƭƛōŀƴ ŀƴŘ !ǊƛŜƭ ŎƻǇȅ ŜŀŎƘ ƻǘƘŜǊΩǎ ƳƻǾŜƳŜƴǘǎ ŀƴŘ ǎƻǳƴŘǎ ς they come to the 
audience and explore more movement, stillness, sound and silence. 

Together Prospero, Caliban and Ariel realise that they can share the island. They represent 
the waves on the shore. 

Goodbye song The company sing the goodbye song to each member of the audience saying, 
ά²ŜΩƭƭ ǎŜŜ ȅƻǳ ƴŜȄǘ ǘƛƳŜέΦ 
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ά.Ŝ ƴƻǘ ŀŦŜŀǊŘΤ ǘƘŜ ƛǎƭŜ ƛǎ Ŧǳƭƭ ƻŦ ƴƻƛǎŜǎΣ 

Sounds, and sweet airs, that give delight and hurt not. 
Sometimes a thousand twangling instruments 

Will hum about mine ears; and sometime voices, 
That, if I then had waked after long sleep, 

Will make me sleep again: and then, in dreaming, 
The clouds methought would open, and show riches 

Ready to drop upon me; that, when I waked, 
L ŎǊƛŜŘ ǘƻ ŘǊŜŀƳ ŀƎŀƛƴΦέ 
Caliban, Act III, Scene II 

 
The original play begins with a storm and shipwreck. The ship is carrying the King of Naples and his son, 
Ferdinand, back to Italy from a wedding in Tunis. Travelling with the King is Antonio, the Duke of Milan ς 
Antonio had usurped the Dukedom from his brother, Prospero, twelve years before.  
 
The action then switches to an island where Prospero is explaining what happened in the past to his 
daughter, Miranda. Prospero - along with his books on magic - and Miranda had been cast out to sea in a 
small boat when his brother had taken over Milan; they landed on an island which ǿŀǎ ƛƴƘŀōƛǘŜŘ ōȅ ŀ άǿƛƭŘ 
ŎǊŜŀǘǳǊŜέΣ /ŀƭƛōŀƴΣ ǘƘŜ son of a long-since dead witch called Sycorax. Before she died Sycorax had trapped 
a spirit called Ariel in a pine tree. When Prospero arrived on the island he attempted to civilise Caliban and 
freed Ariel from the tree on the promise that Ariel would become his servant for a period of time. 
 
Prospero engineered the storm, using his magic and with ArielΩǎ ƘŜƭǇΣ in order to bring his treacherous 
ōǊƻǘƘŜǊ ŀƴŘ ǘƘŜ YƛƴƎ ƻŦ bŀǇƭŜǎΩ ǊŜǘƛƴǳŜ ǘƻ ǘƘŜ ƛǎƭŀƴŘΦ !ll of those caught up in the shipwreck are preserved 
safe and sound and scattered around the island not knowing whether or not they are the only survivors. As 
ǘƘŜ Ǉƭŀȅ ǳƴŦƻƭŘǎ tǊƻǎǇŜǊƻ ǎǘŀƎŜ ƳŀƴŀƎŜǎ Ƙƛǎ ŘŀǳƎƘǘŜǊΩǎ ƳŜŜǘƛƴƎ ŀƴŘ ǎǳōǎŜǉǳŜƴǘ ǊƻƳŀƴŎŜ ǿƛǘƘ the King of 
bŀǇƭŜǎΩ ǎƻƴΣ Ferdinand. He also punishes and then becomes reconciled with his brother and those that 
plotted against him twelve years before. Finally Prospero, renounces his magic, frees Ariel, and decides to 
return to the world of men along with his daughter and those that arrived on the ship. The island is left to 
Caliban, Ariel and the rest of the spirits that dwell there.  
 
The play explores various themes; love (romantic and familial), loyalty, politics and social relationships, 
magic and artifice, the power of nature and nature versus nurture, freedom and constraint, empathy and 
forgivenessΣ ǊŜŎƻƴŎƛƭƛŀǘƛƻƴΧ and many more depending on our interpretation of the text.  
 
 

Storm - building the narrative 
 

Storm, although based on The Tempest, does not try to represent the entire plot from the original play. It 

would be difficult to convey the whole story with all of its characters in a forty minute piece of theatre in a 

way that would be appropriate and accessible for the intended audience. Instead, elements of the story 

have been selected for their contribution to a simple narrative and for their theatrical potential.  
 

Setting the scene 
 

After the welcome song, which talks of άstormy windsέ, we see the waves rolling into shore 

towards the audience. The waves eventually become calm as the storm dissipates; the grey 

driftwood animated by the company is evocative not only of the waves themselves but also of the 
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ǎƘƛǇΩǎ ǘƛƳōŜǊǎ being tossed around in the sea and then brought to land with the rest of the flotsam 

and jetsam. The physicalisation of the waves is an engaging theatrical device and all of the elements 

of the first part of the piece are suggestive of the storm, the sea and the island. The setting itself is 

reminiscent ƻŦ ŀ ǎƘƛǇΩǎ Ƴŀǎǘ ŀƴŘ ǎŀƛƭǎ ŀƴŘ ǘƘŜǊŜ ŀǊŜ ōƻƻƪǎ ǎŎŀǘǘŜǊŜŘ ŀǊƻǳƴŘ ǘƘŜ ǎǇŀŎŜ ŀƭƻƴƎ ǿƛǘƘ ŀ 

magical symbol on the ground. None of these components are explicit in themselves but they are 

suggestive of important theatrical elements of the original play. 

 
Prospero, Ariel and Caliban ς a simplified plot 
 

When devising Storm the company decided to focus on only three of the characters. Prospero is 

powerful, Ariel is playful and magical, and Caliban is άwildέ and belligerent. These three characters 

alone allow for the suggestion and exploration of various themes from The Tempest ς those of 

magic, relationships (master and servant), ownership of the island (both Prospero and Caliban insist 

that the island is theirs), empathy and resolution. The characters are all very different from each 

other and the contrast in their personalities adds to the theatricality of their interactions on stage. 

 

{ǘƻǊƳΩǎ simple plot establishes the island and the fact that both Prospero and Caliban think it 

belongs to them. It shows that Prospero is powerful as he orders the others around and that he 

uǎŜǎ ƳŀƎƛŎ ǘƻ ƎŜǘ ǿƘŀǘ ƘŜ ǿŀƴǘǎΦ IŜ ŎƻƴƧǳǊŜǎ ǳǇ ŀ ǎǘƻǊƳ ǿƘƛŎƘ ŀƭƳƻǎǘ ƪƛƭƭǎ /ŀƭƛōŀƴ ŀƴŘΣ ƻƴ !ǊƛŜƭΩǎ 

insistence, he uses conventional means to help revive Caliban ς realising that magic is not always 

the answer. The characters are resolved to share the island by the end of the piece. Although this is 

not exactly how things happen in The Tempest it does follow some of the main themes and results 

in acceptance and reconciliation. It also allows us to take advantage of the highly theatrical 

potential of the storm and of magic.  

 

Opportunities for interaction 

 

There are four scenes during Storm where the company specifically offer members of the audience 

the possibility of building interactions and of being actively involved.  

 

1. The first opportunity for interaction comes with the animation of the plastic bags from the 

shoreline at the beginning of the show. The plastic bags are bits of debris ς ǘƘŜȅΩǊŜ ƴƻǘ 

trying to be anything specific and the company share them with the audience in order to 

explore possibilities. Plastic bags are tactile, they can be animated, they can create shapes, 

they make a noise, they can be thrown or stretched or indeed ignoredΦ ¢ƘŜǊŜΩǎ no set way of 

engaging with plastic bags ς they provide an opportunity to explore and interact or simply to 

watch. [NB The plastic bags have holes in them so that they do not present a hazard, and 

any interaction with them is closely monitored by the company].  

2. The lights thrown around by Prospero and Ariel ŀǎ ǘƘŜȅ άǿƘƛǎǇŜǊ ŀ ƭƛǘǘƭŜ ƳŀƎƛŎέ offer a 

chance to have fun with magic that can be brought right to the audience to delight (and 

possibly confuse) them.  

3. The fish that Caliban catches in his net also visit the audience ς they are simple tactile props 

that may be of interest as objects in themselves as well as provide a means of drawing the 

audience into the action.  

4. ²ƘŜƴ /ŀƭƛōŀƴ ƛǎ ǿƻƪŜƴ ŀŦǘŜǊ ǘƘŜ ǎǘƻǊƳ ƘŜ ŀƴŘ !ǊƛŜƭ ŎƻǇȅ ŜŀŎƘ ƻǘƘŜǊΩǎ ƳƻǾŜƳŜƴǘǎ ŀƴŘ 

sounds. The two characters then approach the audience to look for opportunities to build 

similar interactions having modelled them initially between themselves. Behaviour matching 

is a technique that Bamboozle uses in lots of its work as a way of building rapport and 
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ŜǎǘŀōƭƛǎƘƛƴƎ ǊŜŎƛǇǊƻŎŀƭ ƛƴǘŜǊŀŎǘƛƻƴΦ ¢ƘŜ ǇǊƻŎŜǎǎ ƛǎ ǾŜǊȅ ƎŜƴǘƭŜΣ ƛǘ ŘƻŜǎƴΩǘ ŘŜƳŀƴŘ ƻǊ ŜǾŜƴ 

encourage interaction but rather accepts how a person responds in the moment and builds 

on that. 

 

Use of language 

 

Most of the words that you hear spoken in Storm are lifted directly from the script of The Tempest. 

In this production words are used only sparingly; phrases that convey specific meaning and move 

the plot on are kept simple in order to be accessible to as many people as possible. During the 

storm that Prospero commands Ariel to create he and Ariel shout out phrases from Act I, Scene I of 

the play which, in the original text, are delivered by the sailors caught up in the shipwreck ς their 

meaning is less important than the mood of fear and confusion that they communicate. People 

often fear tackling Shakespeare because the language may seem impenetrable for the young 

people with whom we work - but it is possible to strip the text down to its essential elements or 

create atmosphere and mood with the original language.  

 

Although we hŀǾŜƴΩǘ ǳǎŜŘ ǘƘŜ ŜƴǘƛǊŜ ǇƭƻǘΣ all the characters or indeed much of the original script from The 

Tempest we can still communicate and explore some of the essential themes. We can also create different 

environments and atmospheres inspired by the story. 

 

Possible ways we can use an existing play or story as a starting point 
 

1. Using extracts from a story with challenging language.  ²Ŝ ŘƻƴΩǘ ƴŜŜŘ ǘƻ ƭƛƳƛǘ ƻǳǊǎŜƭǾŜǎ ǘƻ 

ŎƘƛƭŘǊŜƴΩǎ ōƻƻƪǎ ǘƘŀǘ ǘƘŜ ŎƘƛƭŘǊŜƴ Ŏŀƴ ǳƴŘŜǊǎǘŀƴŘ ŜǾŜǊȅ ǿƻǊŘ ƻŦ ς stories, themes, atmospheres, 

plots etc. can be drawn from all branches of literature. 

2. Using a short extract from a story rather than the whole plot. ²Ŝ ŘƻƴΩǘ ƘŀǾŜ ǘƻ ǳǎŜ ǘƘŜ ǿƘƻƭŜ ǎǘƻǊȅ 

ς we can draw out particular settings, characters, themes and plots as a way of exploring ideas or 

developing skills in different areas of the curriculum ς metaphor is an extremely powerful tool for 

exploring social stories, and many stories have sensory elements which could inspire a wide range 

of practical activities e.g. creating a storm soundscape with different instruments and varying the 

intensity of the sounds. 

3. Using a starting point and taking story in a different direction.  We can also alter a story and take it 

ƛƴ ŀ ŘƛŦŦŜǊŜƴǘ ŘƛǊŜŎǘƛƻƴ ŘŜǇŜƴŘƛƴƎ ƻƴ ǿƘŀǘ ǿŜΩǊŜ ǳǎƛƴƎ ƛǘ ŦƻǊ όfor example - we once spent a week 

exploring Macbeth with a group of students who gave it a happy ending where everyone said sorry 

and made friends!) 

4. Using a setting from a story as a starting point.  There are many ways to bring stories to life and 

create atmosphere to accompany them with the use of simple settings, lighting or music ς e.g. you 

could create the blasted heath from the beginning of Macbeth with witches who want to mix a spell 

in their cauldron ς the students could venture out to find or create the different ingredients and 

then bring them back to add them to the cauldron and cast the spell. 
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Possible activities for the classroom and beyond 
 
!ƭƭ ƻŦ .ŀƳōƻƻȊƭŜΩǎ ǿƻǊƪΣ ǿƘŜǘƘŜǊ ƛƴ ǇŜǊŦƻǊƳŀƴŎŜ ƻǊ ǿƻǊƪǎƘƻǇΣ Ƙŀǎ ŀ ǎǘǊƻƴƎ ƭŜƎŀŎȅ ŜƭŜƳŜƴǘ ς we aim to 
share our creative techniques and behavioural approach with as many education staff as possible with a 
view to reaching as many children and young people as possible. Many of the interactive and sensory 
experiences from the show can be broken down and replicated in the classroom. We hope that you have 
seen some ideas that you might be able to use in your own learning environment. The performance itself 
provides many opportunities for the achievement of IEP targets especially those concerned with focussing 
attention, exploration, interaction, communication and motor skills. Some possibilities to experiment with 
in the classroom include: 
 

¶ Creating a storm ς this could be a musical activity involving using percussion and/or other 
instruments to make (and possibly record) a soundscape ς perhaps which varies in its intensity. Or 
the movement and chaos of the storm could be created with a physical activity exploring using 
fabric, paper, plastic bags, water sprayers and other materials. 

¶ Animating plastic (or possibly paper) bags ς bags have tactile and auditory potential and can be 
animated in a variety of ways, they float on the air and dance in the wind; they can become 
creatures or snowballs. They offer the possibility of exploratory play. 

¶ Making fish ς the fish used in the production are simple shapes cut out of rubberΣ ǘƘŜȅΩǊŜ ƎƛǾŜƴ ŀ 
little more rigidity in places using plastic stuck onto the rubber; the fish shapes are then covered 
with bubble wrap. Once made the fish could be part of an underwater display, or they could be 
used in a game to see who can throw them into a bucket and from what distance or they could be 
used as toys or puppets, or they could be fished out of e.g. a paddling pool (not necessarily filled 
with water) with a variety of different tools. 

¶ /ǊŜŀǘƛƴƎ άǘǿŀƴƎƭƛƴƎ ƛƴǎǘǊǳƳŜƴǘǎέ ŦǊƻƳ ǇƛŜŎŜǎ ƻŦ ǎŎǊŀǇ ς as the company say in the ǇǊƻŘǳŎǘƛƻƴ άǘƘŜ 
ƛǎƭŜ ƛǎ Ŧǳƭƭ ƻŦ ƴƻƛǎŜǎέ  - simple instruments can be created from e.g. stretching elastic bands around 
an ice-cream tub, drums can be made from boxes and tins, rattles from plastic bottles partially filled 
with lentils or biscuit tins containing ping pong balls etc. The process of creating the instruments 
offers exploration potential in itself. 

¶ Vocal and behaviour matching ς as explored during the show ς can be a fun way to build 
engagement and rapport ς ƛǘ ŘŜƳƻƴǎǘǊŀǘŜǎ ǘƘŀǘ ǿŜΩǊŜ ǇŀȅƛƴƎ ŀǘǘention to what students are 
communicating with their voice and movements and shows our willingness to go to where they are 
and see what happens. 
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Five strategies we use for engaging students on the Autistic Spectrum 
 

These strategies are what Bamboozle practitioners seek to use before the start, or right at the beginning, 

of a session.  

 
 

Be at ease inside oneself  

 

This is a key ingredient.  We make sure that we relax before starting a session.  If we are tense we 

ǿƻƴΩǘ ǇŜǊŦƻǊƳ ǿŜƭƭ ŀƴŘ ǎǘǳŘŜƴǘǎ ǿƛƭƭ ǇƛŎƪ ǳǇ ƻƴ ƛǘ ŀƴŘ ŀŎǘ ŀŎŎƻǊŘƛƴƎƭȅΦ   

 

Detach from outcome 

We find it useful to have a desired outcome in mind because it gives us an overall direction; e.g.  άL 

would like Johnny to engage with this drum because I think it will tap inǘƻ Ƙƛǎ ƴŀǘǳǊŀƭ ǊƘȅǘƘƳΦέ .ǳǘ 

we then need to detach from our desired outcome because paradoxically ǿŜΩǊŜ ƳƻǊŜ ƭƛƪŜƭȅ achieve 

that outcome if we let Johnny explore the drum on his own terms.  If we are trying to get him to 

engage with the drum it becomes about what we want rather than about what interests him.  We 

let go of the need to get a result and we seek to do this by focussing on the moment; we engage 

with the student and the activity in the present ς ǿƛǘƘƻǳǘ ǘƘƻǳƎƘǘ ƻŦ άL ƴŜŜŘ ǘƻ ƎŜǘ WƻƘƴƴȅ ǘƻ 

engage with the drum ς L ƳǳǎǘΗ  ¢ƘŀǘΩǎ ǿƘŀǘ Ƴȅ ƭŜǎǎƻƴ Ǉƭŀƴ ǎŀȅǎΣ ǿƘȅ ƛǎ ƛǘ ƴƻǘ ƘŀǇǇŜƴƛƴƎ ȅŜǘ? I 

ƘŀǾŜ ǘƻ ƎŜǘ ƘƛƳ ǘƻ Řƻ ƛǘΣέ ǿƘƛŎƘ ƛs not a helpful mantra.   

 
Go to where they are first   

 

We seek to join a student in their world rather than trying to get them to join ours; we might take a 

wander with them as they wander, we might show interest in what interests them at that moment.  

We then have a chance to share an experience and to influence behaviour.   

 

Build Rapport 

 

We find ways of establishing rapport ς the three points above help a great deal.   We might move in 

the same way or at the same speed, we might breathe together, which can be very powerful as it is 

unconscious.  We use intensive interaction ς sometimes matching vocalisations and sometimes 

physicalisations. We see everything as communication in some form; if we go some way to learn 

ǎƻƳŜƻƴŜ ŜƭǎŜΩǎ ƭŀƴƎǳŀƎŜ ǘƘŜǊŜΩǎ ŀ Ǉƻǎǎƛōƛƭƛǘȅ ǘƘŀǘ ǿŜ Ŏŀƴ Ǝƻ on somewhere together.  

 
Indicate Equality 

 
We are just people in a room, all together.  We explore together equally.  We are not the arbiters of 

what will be done; we are a co-conspirators.  Play, purely and simply for its own sake, is the route 

to detach from outcome. Be a child again.   
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Producing Storm involves a team of Bamboozlers led by the director and designer and supported by 
administrators at Bamboozle HQ who make sure that the show gets out on the road and into schools once 
it is ready. 
 
The company spent a week in the rehearsal room just before Christmas deciding which characters, themes 
and plotlines to use from the original play as well as exploring the many possible theatrical elements and 
opportunities for interaction in the piece. Once the initial development week was over the designers got to 
work creating the set and props and the musical director composed the music and songs.  
 

 
The company in the rehearsal room ς left to right: Gren Bartley, Kayleigh Cottam, Ben Moores and Becky Matter. 

 

Once everything was prepared the company came together again for another week to refine and rehearse 
the piece and to trial aspects of the show with audiences in local schools. Working with an audience allows 
the company to make sure that performance elements work and that possibilities for interaction are 
effective. 
 
The show will spend six weeks visiting schools up and down the country. Each day the performers unload 
the van and put up the set in a new school. They get ready for the performances with physical and vocal 
warm ups. These are important for reducing the risk of injury, for making sure that the performers are 
ŎƻƳŦƻǊǘŀōƭŜ ƻƴ ǎǘŀƎŜ ŀƴŘ ŦƻǊ ǇǊƻǘŜŎǘƛƴƎ ǘƘŜ ǇŜǊŦƻǊƳŜǊǎΩ ǾƻƛŎŜǎ ŀǎ ǘƘŜȅ ŀǊŜ ƻƴ ǘƻǳǊ ŦƻǊ ǉǳƛǘŜ ŀ ƭƻƴƎ ǘƛƳŜΦ 
The show is performed four times a day in each school and at the end of the day the performers take down 
the set, re-ǇŀŎƪ ǘƘŜ Ǿŀƴ ŀƴŘ ŘǊƛǾŜ ǘƻ ǘƘŜ ƴŜȄǘ ǾŜƴǳŜ ǊŜŀŘȅ ŦƻǊ ǘƘŜ ƴŜȄǘ ŘŀȅΩǎ ǇŜǊŦƻǊƳŀƴŎŜǎΦ 
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Case Study: working with hard-to-reach students on the Autistic Spectrum 

άWe have been deeply impressed with the sheer talent and professionalism of the Bamboozle Team.  Their 

respect for the dignity and individuality of our students is manifest in their sensitive and appropriate 

communication approachesΦέ  WƻƘƴ bŀȅƭƻǊΣ !ŘǾŀƴŎŜŘ {ƪƛƭƭǎ ¢ŜŀŎƘŜǊΦ 

The brief  

 

To find creative ways to engage the hardest to reach cohort of students with an Autistic Spectrum 

Condition. 
 

Project structure ς seven steps 

 
1. Initial meeting between .ŀƳōƻƻȊƭŜΩǎ !ǊǘƛǎǘƛŎ 5ƛǊŜŎǘƻǊ ŀƴŘ ŀƴ !ŘǾŀƴŎŜ {ƪƛƭƭǎ ¢ŜŀŎƘŜǊ ŀǘ ¸ŜƻƳŀƴ 

Park to define the scope of the project. We looked at how to build on the success of a previous pilot 

project and agreed the structure for the longer term project. 

2. Project planning phase with Senior Leadership Team and participating staff. We made sure that 

everyone understood the thinking behind .ŀƳōƻƻȊƭŜΩǎ ŀǇǇǊƻŀŎƘ ŀƴŘ ǘƘŜƛǊ ǊƻƭŜ ǿƛǘƘƛƴ ǘƘŜ ǇǊƻƧŜŎǘΦ 

3. INSET session for participating staff ς ǇǊƻǾƛŘƛƴƎ ŀƴ ƛƴǘǊƻŘǳŎǘƛƻƴ ǘƻ .ŀƳōƻƻȊƭŜΩǎ ƳŜǘƘƻŘƻƭƻƎȅ.   

4. Contact sessions with students followed with INSET sessions with staff (six days).  

¶ In the morning of a contact day we set up a simple environment in a clear classroom space 

in the school. The Bamboozle team (comprising the Artistic Director, an AS lead artist and a 

musician) worked with two separate groups of students while their staff observed the 

sessions. For the first five days the Bamboozle team led the sessions and on the sixth day 

the Yeoman Park staff led the sessions with the Bamboozle team observing. Also present 

were the Assistant Head and an autism specialist SENCO as well as a Bamboozle 

documenter. Some of the sessions were filmed. 

¶ In the afternoon of a contact day the Bamboozle team met with the staff that had observed 

the morning sessions in order to unpack and discuss the strategies that had been used with 

the students and look at how they could be incorporated by staff into their general 

education practice. 

5. Write up of legacy document and editing of film - the notes from the practical sessions and the 

INSET sessions were written up by Bamboozle into a practical, usable guide for subsequent use 

across the school.  The document identified nine key strategies that were most in evidence during 

the sessions. The video footage was edited into nine films to illustrate the strategies in action. 

6. Presentation of legacy document and film to Senior Management Team. 

7. Whole school INSET to share the project outcomes with the whole teaching staff and ensure the 

ōŜƴŜŦƛǘǎ ƻŦ ǳǎƛƴƎ .ŀƳōƻƻȊƭŜΩǎ ŀǇǇǊƻŀŎƘ ǿƛǘƘ ǘƘŜ ǎǘǳŘŜƴǘǎ were clearly passed on to school staff. 

άL ƘŀǾŜ ōŜŜƴ ǇŜǊǎƻƴŀƭƭȅ ƳƻǾŜŘ ǘƻ ǎŜŜ ƻǳǊ ȅƻǳƴƎ people achieve a level of engagement and enjoyment not 

frequently witnessed. The opportunity to observe and reflect on such skilful practice has re-charged my 

ǇŜǊǎƻƴŀƭ ŜƴǘƘǳǎƛŀǎƳΦέ Christina House - Assistant Head /SenCo. 

 

  












