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Storm as with all Bamboozle productions, has been designed to put the audience at ease from the
moment they enter the performance space. Tieam of highly skilled performers will guide the students

and staff through the production and ensure that they feel safe and comfortable. There is no right or
wrong way to experience the show and, at various points during the piece, the performersitelfire
audience to explore and interadt ¢ KS LISNF 2 N SNE 6 A { freadidhsaddSvill Budi A & €
on what they see; they are not looking for any particular responspecificresult.

The show has been specifically designed foA8audience and draws on extensive research and
LISNF 2 NXYIFyOS SELISNASYyOS T nN2wellas frovidtoskiintsch@@Bup dniNd®whA 2 d
the country. The team of performers will look for ways for the students to experience and engage with the
different elements on offer in whatever way is appropriadethem. At the very beginning of the

performance the company will meet the students informailigroduce themselvedind out thed ( dzR Sy (i 2
names andnake sure everyone is comfortable

The invitdion will be for the students to sit and watch the shdart we fully understand that not everyone

will access the performance in this waye are used to plenty of noise, to sharing the performance space
with our audience and to taking the actontoth2 &Ny SNJ 2 F GKS NR2Y G2 Sy3l 3
comfortable there than on a chaim front of the set We will talk to accompanying staff during the show if

we need advice on how best to approach particular students or deal with particular situatioredtyespaff

are welcome totalktous atarime A ¥ (1 KS& FSSf GKSNBEQa az2YSGKAy3

Some of the techniques at work during the show

1 The show is simple in structure andesfew words; this allows the setting and ambience to be
established without the need to follow complicated dialogue and plot details. Music and song add
to the richness of the environment and provide a gentle way to introduce the context and
characters as ell as adding depth and atmosphere.

1 Key words and phrases are accompanied by signs toegognisable cues arak many ways as
possible of accessing the performance.

1 There are lots of opportunities for exploration and interaction throughoutplece; students are
free to access the performance in whatever way is meaningful for thémeir reactions may
sometimes be unexpected but they will not be right or wrong e.g. shouting during a quiet moment
is an opportunity for someone to make their veibeard, rejecting something offered is an
2LIRNIidzyAGe G2 SESNOAAS 2ySQa FTNBSR2Y (2 OK?2

1 Opportunities for interaction will be approached sensitivelja student does not wish to get
involved there will be no pressure on them to docsthe team willmake invitations and offers
without encouragement or direction so that the choice is always with the student.

1 The performers will not praise or encourage students nor will they draw attention to students who
choose not to get involved. This supports tdea that the students are free to engage in their own
gl & 0SOldzasS AG O2YYdzyAOlF 1Sa GKIG GKS@ R2yQi
GKFG GKSe& R2y Qi ySSR (2 F@2AR R2AYy3 a2YSOKAY
scrutinised

These are just some of the techniques we use at Bamboozle to enable students to engage with our
performances. We explore these and other techniques in more detail through our training c¢sesethe
Courses section of this document).



Stormis aninteractive performance which draws on some of the characters, themes, events and
Y2 &aLKSNBE 2 WenpésiShall setiibns dfB@atiginal text apended with music, action
andopportunities for interaction.

What happensduring the show

Welcome The students and their accompanying support staff gather in the performanc
spaceand are invited to sit along the edge of the shof&ae Bamboozle compan
YySSia GKS aiGdzRSyidaszs FTAyYyR&a 2dzi SOSN
comfortable as possible before beginning the performance.

Hello song ¢KS O2YLIye aiay3aa | az2y3a G2 TF2N¥I§

gAff of 263 f S0 PS GNFng dnk PINERy tagktised 3 2

Waves crash

The companyepresent waves crashing into each other and against the shore
the sea eventually becomes calmer.

Flotsam and jetsam

The company pick up plastic bags from the shoreline and animate ¢tbey
aKFNB GKS aKFLSa FyR ONBIFGdz2NBEa GKS
GKS A&afS Aa FdzZf 2F y2rAaSas¢o

Prospero and Ariel

The company read books which become birds andrtiyred the island. Ben puts
on a cloak and becomes Prospero;dayE G ¢ KA & Aafl yRQa&
cloak on Kayleigh and she becomes Ariels@rsantapprentice. They sing a
a2y33 G2KAALISNI I fAGGHES YI 3A OélisveyR
playful which annoys Prospeemdhe sendsArielaway.

Caliban Prospero reads his book and ArfieichesCalibang the wild creature- who is
asleep orhisbed. Caliban wakes up and stomps around making lots of nbise.
alsosayg G ¢ KA a Aand drgyieR Qith Proshey@Saspero sends Calibar
awayto go and catch fish.

Fishing hdzi G asSlt [/ FfEAo6ly 32Sa FAAKAYHBRswmy

I NRPdzy R GKS | dzZRASYOS YR &a2YS NS O

The storm at sea

Prospero commands Ariel to conjure up a storm, wied fills their cloaks and
the sails of the shipWe hear shouting in the storm. Caliban is scared of the
storm.He 5 washed up on the shore ame domQ i (Y2 6KBRZUKE
dead.

Caliban wakes

Ariel tries to wake Caliban. Prospero is going to use his magic but Ariel stop:s
al@Ay3AI dab2 Y2 NfysYhusE anOHiE A a INREhUs anihi
¢ whicheventually wakes him up.

Caliban and Ariel

[ FEAOlLY YR !' NASt O2LR Slcth&y carie o Hhan
audienceand explore more movement, stiliness, sound and silence.

Together

Prospero, Caliban and Ariel realise that they share the island. They represen
the waves on the shore.

Goodbye song

The company sing the goodbye song to each member of the audience sayin
G2SQft aSS e2dz ySEGU (GAYS¢ o




G.S y24 FFSIENRT (GKS AatsS Aa 7Fd €
Sounds, and sweet ajrthat give delight and hurt not.
Sometimes a thousand twangling instruments
Will hum about mine ears; and sometime voices,
That, if I then had waked after long sleep,
Will make me sleep again: and then, in dreaming,
The clouds methought would open, andoshriches
Ready to drop upon me; that, when | waked,
L ONASR G2 RNBFY F3FAydé
Caliban, Act Ill, Scene II

Theoriginalplay begins with a storm and shipwreck. The ship is carrying the King of Naples and his son,
Ferdinand, bacto Italyfrom a wedding in @inis. Travelling with the King is Antonio, the Duke of Mgan
Antonio had usurped the Dukedom from his brother, Prosparelve years before.

The action then switches to an island where Prospero is explaining what happetiedpastto his

daughter, MirandaProspero- along with his books on magi@andMirandahad been cast out to sea in a

small boatwhen his brother had taken over Milan; thianded on an islandhichg I & Ay Kl 6 A 4 SR
ONXB I (i dzNB ¢ 3son/of-aflohggirice/dEad WitcScalled Sycorax. Before she died Sycorax had trapped

a spirit called Ariel in a pine tree. When Prospero arrived on the island he attempted to civilise Caliban an
freed Ariel from the tree on the promise that Ariel would become his seri@rd period of time.

Prosperoengineered the storusing his magiand withArielQ &  # $rilerfix bring his treacherous
ONRPUKSNI YR (GKS YAy3 2 Hofthosedasyht Op il sHipyirezRegpréserved K S
safe and sound anscatteredaround the islanaot knowing whetherwor notthey are the oty survivorsAs

GKS LI & dzyF2f Ra t NRPALISNR adl3sS Yyl 3Sath&kngofRlI d
b I LJ S &eddinan2 ke Alsopunishes andhen becomes recociled with his brotherand those that

plotted against him twelve years befarBnally Prosperoyenounceshismagic frees Arieland decides to

return to the worldof menalong with his daughter antthose that arrived on the shighe island is left to
Calban, Ariel and the rest of the spirits that dwell there.

The play explores various themes; Iqu@mantic and familig| loyalty, politics and social relationships,
magic and artificethe power of nature and nature versus nurtyfeeedomand constraint empathy and
forgivenesg NJB O 2 y anhd fmany niokeizpénding on our interpretation of the text

Storm- building the narrative

Storm, although based offheTempestdoes not try to represent the entire pldtom the originalplay. It
would be difficult to convey thevhole storywith all ofits characters in a forty minute piece of theatre in a
way that would be appropriate and accessible for the intended audidnséead, elements of the story
have been selected for their contabion to a simple narrative anfibr their theatrical potential.

Setting the scene

After the welcome song, which talks atormy windg, we see the waveslling into shore
towards the audience. The waves eventually becaalenasthe storm dissipats;the grey
driftwood animated by the companig evocative not only of the wavakemselvedut also of the



& K A LJQ & beind\ tds5e8 atdund in the sea and then brought to land with the rest of ditsafin

and jetsam. The physicadison of the waves is an engaging theatrical device and all of the elements
of the first part of the piece are suggestive of #term, the seaand the sland. The setting itself is
reminiscen2 ¥ I AKALIQ&a YIad yR alriAfa YR GKSNB | N
magical symbol on the ground. None of thesemponentsare expicit in themselvesut they are
suggestive oimportant theatricalelements of the original play.

Prospero, Ariel and Calibaga simplified plot

When devisingstormthe company decided to focus on only three of the characters. Prospero is
powerful, Ariel is playful and magical, and Calibaivitdé and belligerent. These three characters
alone allow for the suggestion and exploration of various themes ffom Tempst ¢ those of

magic, relationships (master and servant), ownership of the island (both Prospero and Caliban insi:
that the island is theifs empathy and resolution. The characters are all very different from each
other and the contrast in their persontdéis adds to the theatricality of their interactions on stage.

{ G 2 NMpEleiplot establishes the island and the fact that both Prospero and Caliban think it
belongs to them. It shows that Prospero is powerful as he orders the others around and that he
udSa YIFIr3IAO G2 3SG oKIG KS glydao IS O2yedaNBa
insistence, he uses conventional means to help revive Catibaalising that magic is not always

the answer The characters are resolved to share the islapthe end of the piece. Although this is
not exactly how things happen Fhe Tempest does follow some of the main themes and results

in acceptance and reconciliation. It also allows us to take advantage of the highly theatrical
potential ofthe stormand of magic.

Opportunities for interaction

There are four scenes durir@ormwhere the company specifically offer members of the audience
the possibility of building interactiorend of being actively involved

1. The firstopportunity for interaction comeswith the animation of the plastic bags from the
shoreline at the beginningf the show.The plastic bags are bits of debgid KS& QNB  y 2
trying to be anything specific and the company share them with the audiencederto
explore possibilities. Plastic bags are tactile, they can be animidueglcan create shapes,
they makea noisethey canbe thrown or stretchedr indeedignoredd ¢ Kri® Bdbviag of
engagingwith plastic bag ¢ they provide an opportunity to explore and interact or simply to
watch.[NB The plastic bags have holes in themthat they do not present a haad, and
any interaction with them is ckely monitored by the company].

2. The lights thrown around by Prospero and Arieh (G KS& G g KA aaf&h I € A
chance to have fun witimagic thatcan be brought right to the audiende delight (and
possilly confuse) them.

3. The fishthat Caliban catches in his nalso visit the audiencethey are simple tactile props
that may be of interest as objects in themselves as well as provide a means of drawing the
audience into the action.

4. 2 KSy [ ftAo0lYy A& ¢621SYy |FGSNI GKS ad2Nxy KS
sounds. The two characters then approach the audience to look for opportunities to build
similar interactions having modellédem initially between themselves. Behaviour tohing
is a technique that Bamboozle usedots of its work as a way of building rapport and



SaitdlofAaKAYy3d NBOALINROIFIf AYyiSNIOGA2Y P ¢KS
encourage interaction but rather accepts how a person responds imitr@ent and builds
on that.

Use of language

Most of the words that you hear spoken&tormare lifted directly from the script ofhe Tempest

In this production wordare usedonly sparinglyphrases that convey specific meaning and move

the plot on arekept simple in order to be accessible to as many people as podsilnieg the

storm that Prospero commands Ariel to create he and Ariel shout out phrases from Act |, Scene | o
the playwhich, in the original textare delivered by the slairs caught upn the shipwreclg their

meaning is less important than the mood of fear and confusion that they communicate. People
often feartackling Shakespeare because the language may seem impenetrable for the young
people with whom we work but it is possible tstrip the text down to its essential elements or

create atmosphere and mood with the original language.

Althoughwe t @Sy Qi dza SR aliittie Sharfofet®k indBed iniici2 ai the original scrifrom The
Tempesive can still communicate and explaseme ofthe essential themes. We can also create different
environments and atmospheres inspired by the story.

Possible waysve canusean existingplay orstory as a starting point

1. Using extracts from a story witthallenging language2 S R2y Qi ySSR (2 f AYA|
OKAf RNBYyQa o0221a GKI{d (KS @EKdiésRiNEgs, athbspgherdzy R S N
plots etc. can be drawn from all branches of literature.

2. Using a short extract from a story rather ththe whole plot2 S R2y QG KI @S (2 dza
¢ we can draw out particulasettings,characters, themes and plots as a way of exploring ideas or
developing skills in different areas of the curriculgmmetaphor is an extremely powerful tool for
exploring social stories, and many stories have sensory elements which could inspire a wide range
of practical activities e.g. creatingstorm soundscapavith different instrumentsand varying the
intensity of the sounds.

3. Using a starting point antking story in a different directionWe can also alter a story and take it
AY I RAFTFSNBYG RANBOGAZ2Y RrexddpleRve grge speyit amwdek (i &
exploring Macbeth with a group of students who gave it a happy ending whergawesaid sorry
and made friends!)

4. Using a setting from a story as a starting poifihere are many ways to bring stories to life and
create atmosphere to accompany them with the use of simple settings, lighting or g@sgicyou
couldcreate the blastd heath from the beginning dfacbethwith witcheswho want to mix a spell
in their cauldrong the students couldrenture out to findor createthe different ingredientsand
then bring them back to add them to the cauldron and cast the spell.



Pt

Possible activities for the classroom and beyond

2F . lY0o2211t8Qa 62N] X 6KSGKSNI AY LISME ANy OS

share ourcreative techniques and behaviougbproach with as mangducation staffas possible with a

view to reaching as many children and young people as possible. Manyiotdhective andsensory
experiences from the show can be broken down and replicated in the classroom. We hope that you have
seen some ideas that you might belalbo use in your own learning environment. The performance itself
provides many opportunities for the achievementlBP targets especially those concerned vattussing
attention, exploration, interaction, communication and motor ski8emepossibilitesto experiment with

in the classroom include:

T

Creating a storng this couldbe a musical activity involvingsing percussion and/or other

instruments to makdand possibly reconca soundscape perhaps which varies in its intensity. Or

the movement ad chaos of the storm could be created with a physical actexploringusing

fabric, paper, plastic bags, water sprayers and other materials.

Animating plastic (or possibly paper) bagsags have tactile and auditory potential and can be
animated in a ariety of ways, they float on the air and dance in the wind; they can become
creatures or snowballs. They offer the possibility of exploratory play.

Making fishc the fish used in the production are simple shapes cut out of rubberi KS & QNB 3
little more rigidity in places using plastic stuck onto the rubltfee fishshapes arehen covered

with bubble wrap Once nade the fish could be part of an underwatisplay, or they could be

used in a game to see who can throw them into a bucket and from distance or they could be

used as toys or puppets, or they could be fished out of e.g. a paddlingroiecessarily filled

with water)with a variety ofdifferent tools.

I NBFGAY3 aidgl yat Ay 3 Ay &ashHD6Spany da§ in HNRP'R dzid /1056
Aat S Aa Fdzhpte in@riimeyt2carebs éreated from e.g. stretching elastic bands around
an icecream tub, drums can be made from boxes and tins, rattles from plastic bottles partially filled
with lentils or biscuit tins confaing ping pong balls etd@he process of creating the instruments

offers exploration potential in itself.

Vocaland behaviour matching as explored during the shogican bea fun wayto build

engagement and rappogA i RSY 2y a (G NI (S & eniidhtoiwhagsfu@eNtSard J- & A y =
communicating with their voice and movements asttbws our willingness to go to where they are
and see what happens.



Five ¢rategieswe usefor engagingstudentson the Autistic Spectrum

These strategies are what Bamboozle practitioners seek to use before the start, or right at the beginning,
of a session.

Be atease insideoneself

Thisis akeyingredient. We make sure that welaxbefore starting a sessionlf we are tense we
g2y Qi LISNF2N)XY ¢Sttt FyR addzRSyida oAff LAO] dz

Detach from outcome

We find ituseful to have a desired outcome in mind becauggvies us an overall direction; e.g.L
would likeJohnny to engage with this drum because | think it willtapn KA & Y I G dzNJ §
we then need to detach from our desired outcome because paradoxigalyQ NS Y adthiBve f A |
that outcomeif we let Johnny explore the drum on his own terrm$we are trying to get him to

engage with the drum bbecomes about what we want rather than about what interests hivide

let go of the need to get eesult andwe seekio do this by focussingon the moment; weengage

with the student and the activity in thpresentcg A G K2 dzli (G K2dza3K{i 2F aGL vy S
engage with the drung L Y dza G H ¢CKIFIGQa ¢KIFG Y& fSaazy L |
KF@gS (G2 3SG Kis¥otah2lpfR@antfald ¢ KA OK A

Go to where they are first

We seek togin a student in theiworld ratherthan trying to get thento join ours, we might take a
wander with them as they wander, we might show interest in what interests them at that mament
We then have a chance tehare an experience arid influence behaviou

Build Rapport

We find ways ofestablishingapport ¢ the three points above help great deal We might novein

the same way oat the same speedye mightbreathe together, whichcan bevery powerful & it is
unconsmus We wseintensive interactiorg sometimesmatching vocalisations angdometimes
physicalisationsWe see everythig as communication in some form; if we go some way to learn
az2ySz2yS StasqQa I y3adza 3S (doSonmEndeie tdgethei2 8 A A 0 A € A (

Indicate Equality
We are justpeople in a room, all together. Weore together equallyWe are not the arbites of

what will be donewe are a ceconspiratos. Play purely and simply for its own saks,the route
to detach from outcomeBe a child again.
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CREATING STORM

ProducingStorminvolves a team of Bamboozlers led by the director and designer and supported by
administrators at Bamboozle HQ who make sure that the show gets out on the road and into schools once
it is ready.

The company spent a week in the rehearsal rqost before Christmadeciding which characters, themes
and plotlines to use from the original play as welkaploring themany possible theatrical elements and
opportunities for interaction in the piecé®nce the initial development week was over the designers got to
work creating the set and props and the musical directmmposed the music and songs.

The company in the rehearsal roanteft to right: Gren Bartley, Kayleigh Cottam, Ben Moores and Bdekter.

Once everything was prepared the company came together again for another week to refine and rehearse
the piece and to trial aspects of the show with audiences in local schdaisking with an audience allows

the companyto make sure thaperformance elements work and that possibilities for interaction are
effective.

The show will spend six weeks visiting schools up and down the country. Each day the performers unload
the van and put up the set in a new school. They get ready for the performarnitephysical and vocal

warm ups. These are important for reducing the risk of injury, for making sure that the performers are
O2YF2Nllo6fS 2y adl3IS FYyR F2NILINRPGSOGAY3I GKS LISN
The show is performediir times a dayn each school and at the end of the dhg performers take down
theset,reldr 01 GKS @lFy FyR RNAGS (2 GKS ySEG @SydzS NJ

11



Case Studyworking with hard-to-reach students on the Autistic Spectrum

AOWe have been deeply impressed with the sheer talent and professionalism of the Bamboozle Team. The
respect for the dignity and individuality of our students is manifest in their sensitive and appropriate
communication approach€sé W2KY bleft2NE ! ROIYOSR {{1Affa ¢St

The brief

To find creative ways to engage the hardest to reach cohastuafents with an Autistic Spectrum
Condition.

Project structureg seven steps

1. Initial meeting between | Yo 221 £ SQa I NIA&AGAO 5ANBOG2NI | yR
Parkto define the scope of the projecWe looked at how to build on the success of a previous pilot
project and agreed the structure for the longer term project.

2. Project panning phase with Senidveadershipleam and participating staffVe made sure that
everyone understood the thinking behindl Yo 221 f SQa | LILINRIF OK Yy R (K

3. INSEBessiorfor participatingstaff (LINE A RAY 3 'y AYOINRBRdzOGAZ2Y (2

4. Contact sssions with student®llowed with INSEBessionsvith staff (sixdays.

1 Inthe morning of @ontact day we set up a simple environmémt@ clear classroom space
in the school. The Bamboozle team (comprising the Artistic DirectokSkad artist and a
musician)vorked with two separate groups of students while their staff observed the
sessios. For the first five days the Bamboozle team led the sessions and on the sixth day
the Yeoman Park staff led the sessions with the Bamboozle team obsekisngoresent
were the Assistant Head and an autism specialist SENCO as well as a Bamboozle
documerter. Some of the sessions were filmed.

1 Inthe afternoon of a contact dahe Bamboozle tearmet with the staff that had observed
the morning sessionis order to unpack and discuss the strategies that had been used with
the students and look at how they wlal be incorporated by staff into their general
education practice.

5. Write up of legacy document and editing of filthe notes from the practical sessions and the
INSET sessions were written up by Bamboozle into a practical, ysatddor subgquent ue
across the schoolThe document identified ninkeystrategies that were most iavidence during
the sessionsThe video footage was edited into nine films to illustrate the strategies in action.

6. Presentation of legacy document and film to Senior Mamagiat Team.

7. Whole school INSE® share the project outcomes with the whole teaching staff andurethe
0SYST¥Ala 2F dzaiAy3a . I Yo 2 2WeteSlendly paskddidhRo séhéol stafk (i K

GL KI @S 06SSy LISNAE?2Y I dedple achNiev&@eQdvel df engaiiennt ehdzxjpyanentmngtd

frequently witnessed. The opportunity to observe and reflect on such skilful practicedmasged my
LISNBR 2y | f  Eiristikadeiousé ASsistdrt Head /SenCo.
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